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Instructional Design Project 
 
Topic overview: 
 A class of undergraduate students enrolled in a European History class is coming in for a 
one-shot instructional session. They will be coming to a computer lab in the library so that every 
student has an opportunity to interact with the online databases. The professor has requested that 
the librarian cover both primary and secondary sources. The students will be selecting a primary 
source and looking at the social, political, economic, and religious implications of the source in a 
10 page paper. 
 
Learning Outcomes: 

• Students will be able to access relevant databases including Early English Books Online, 
JSTOR, and Historical Abstracts in order to search for primary and secondary materials. 

• Students will be able to evaluate the relevance of the sources they find in order to 
incorporate them into their paper.  

• Students will be able to distinguish between primary and secondary sources in order to 
choose the appropriate source for their assignment. 

• Students will be able to formulate, identify, and use appropriate keywords and subject 
terms in order to search databases and find sources for their paper. 

 
Assessment: Learning Outcome 4 
I will be assessing learning outcome 4 (Students will be able to formulate, identify, and use 
appropriate keywords and subject terms in order to search databases and find sources for their 
paper) using both a learning activity presented in handout (double sided) form and also a pre/post 
question on clickers with time for discussion. The first clicker question will follow an open 
search period, and will be (1):  

§ Did you find what you were looking for? 
§ Yes, No, Can’t tell 

This will be followed by the handout activity. The handout activity during class will include the 
following: 

• Students will work individually to find sources in Early English Books Online. 
• Students will then have the opportunity to discuss their search strategies with those sitting 

next to them. 
• Students will then participate in a discussion about which keywords worked and which 

did not, and why searching for primary sources can help formulate keywords for 
searching for secondary sources. 

• After the handout, there will be searching time for students to see if they can find a 
document without prepared keywords.  

A clicker question will follow to see if there has been any improvement. This clicker question 
will assess whether or not the learning activity helped cement the desired learning outcome. This 
clicker question will be (2):  

• Were you able to find Queen Anne’s Proclamation? 
o Yes!, Nope, Yes…but not THAT proclamation, I have no idea 

There will be time for discussion after this clicker question so that those who were not able to 
meet the learning outcome can talk about the problems they ran into and can be helped by their 
classmates and the instructor.  
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Keywords or Keewurds? 
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Searching Early English Books Online 
Working in pairs or groups of three, use the document on the other side of this handout to 

complete this activity. 
 
Write down THREE important words or phrases that would be useful in searching by 
GENERAL KEYWORD. 
 
________________________________  ________________________________ 
 
 

________________________________ 
 
Now write down TWO words or phrases that would match this document from the list of 
SUBJECT TERMS. 
 
________________________________  ________________________________ 
 
Now write down the DATE and AUTHOR of this document. 
 
Date: ____________________________  Author: __________________________ 
 
 
Using what you’ve written down, try to find the document! 

Write down a couple of the problems you encountered or strange things that happened. 
 

When you’ve completed the search, compare your strategy with the person sitting next to you.  
 
 
 
 
 
 
 
 
 
 

Got any questions?  
Zoe Weinstein 

zweinstein@academiclibrary.edu 
www.academiclibrary.edu/askus 

 
Reference Desk: 10 am-9 pm 

Academic Library, Undergraduate Branch
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Welcome and Introductions (7 min total) 
• Introduce myself 
• Introduce library 

o Reference desk location and hours 
o Instant message a librarian 
o Library email 
o Office hours 

§ When, where, and how to schedule an appointment 
o Personal contact information 

• Class content (5 min) 
• Why this class is important 

o Research in general, and how this will help them in other classes 
o Why this type of research is important to their assignment 

• What we’re going to cover in class 
o Searching for primary sources 

§ Accessing EEOB (Early English Books Online) 
§ Searching EEOB 

o Searching for secondary sources 
§ Accessing JSTOR and Historical Abstracts 
§ Searching JSTOR 
§ Searching Historical Abstracts 

o Some search time if possible 
 

Content (43 min) 
• Clicker question (4 min) 

o I have a good idea of what kind of primary source I want to write my paper on 
§ Yes, No, Unsure 

o Those that have a plan are encouraged to share how they came to decide what 
they wanted to write about. 

• How to get to databases—follow along lecture (2 min) 
o Take class through library gateway and show them how to get to EEOB 
o Point out ask us chat windows while leading them to EEOB 

• Sample search activity (2 min, with discussion) 
o Ask students to do a search using whatever keywords they think will work (2 min) 
o Circulate during this time 
o Clicker question:  

§ Did you find what you were looking for? 
§ Yes, No, Can’t tell 

• Discuss the search options in EEOB (5 min lecture) 
o Variant spellings 
o Subject lists 
o ƒ vs s 

• HANDOUT ACTIVITY (8 min) 
o Students will complete handout 

§ Think/pair/share 
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• Clicker question (2 min, with discussion) 
o Were you able to find Queen Anne’s Proclamation? 

§ Yes! 
§ Nope 
§ Yes…but not THAT proclamation 
§ I have no idea 

• Individual search time (2 min) 
o Students will try another search for their own documents 

• Clicker question (2 min, with discussion) 
o Were you able to find the document you were searching for? 

§ Yes! 
§ Nope 
§ I don’t know 

• JSTOR (9 min) 
o Lead students back to gateway, and into JSTOR (1 min) 
o How to do a search in JSTOR (2 min) 

§ Advanced search option 
§ Multiple disciplines—can narrow down 

o Sample search—students will follow along (2 min) 
§ Do a sample search in the advanced search option 

o Results page (1 min) 
o Document page (3 min) 

§ How to view PDF 
§ How to email 
§ How to cite 

• Historical Abstracts (7 min) 
o Lead students back to gateway, and into Historical Abstracts (1 min) 
o How to do a search in HA (2 min) 

§ Same as JSTOR, but things are in different places 
o Sample search—students will follow along (2 min) 

§ Do a sample search in the advanced search option 
o Results page (1 min) 
o Document page (3 min) 

§ How to view actual document 
§ How to email 
§ How to cite 

• Student search time (5 min) 
o Students will get started on their research 
o Encourage students to try at least one search in all three databases 
o Circulate and answer questions during this time 

 
Review (5 min) 

• Remind class of contact information (on handout) 
• Remind class about office hours/askus page/reference desk hours 
• Thanks for coming! 
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Discussion 
 

Information Literacy: 
 I have incorporated the ACRL standards of Information Literacy into this instructional 
design, focusing on standards 1, 2, 3, and 4. The first standard is addressed in learning outcome 
three. The standard states that students will be able to determine the nature and extent of the 
information needed, and the third learning outcome in my instruction design emphasizes the 
ability to distinguish the appropriate source needed for the assignment. This means that the 
student will be able to assess their information need and determine what source they need, 
fulfilling standard one. Standard two is fulfilled by outcome one, which states that students will 
be able to access the databases, and outcome four, which will teach them to search the databases, 
allowing them to have access to the information. The third information literacy standard is 
directly supported by outcome two, which will help students evaluate the sources that they are 
looking at for relevance to their information need. ACRL’s fourth standard pulls from outcome 
three, which states that the students will not only be able to distinguish the type of source, but 
will be able to put it to the correct use within their assignment. Due to time constraints within 
this session, the fifth information literacy standard is not reflected in the learning outcomes, but 
is shown in the emphasis on the “cite” button in the database overviews. 
 
Critical Thinking 
 Critical thinking has been folded into this outline and class stducture in three separate 
ways. Three of the learning outcomes emphasize critical thinking. Learning outcome two 
requires students to evaluate sources for relevance, learning outcome three requires students to 
distinguish between types of sources, and learning outcome four requires students to formulate, 
identify, and use keywords in an appropriate manner, all of which require critical thinking. The 
learning activity, which is also an assessment activity, requires critical thinking in its use of 
think/pair/share and its requirement that students locate, determine, and use keywords that they 
have to pull from the document themselves. The third element of critical thinking involves the 
multitude of activities throughout the class. The class contains group searching, think/pair/share, 
individual searching, lecture, discussion, and clicker questions, which all combine into a 
necessary level of critical thinking to process and use the information for the assignment. 
 
Instructional Design 
 This class incorporates active learning, motivation, and multiple learning styles in its 
structure. The active learning is represented in three different facets of the class: individual and 
group searching time, which encourages students to actively learn rather than passively listen, 
the think/pair/share activity, which allows students to collaborate and search as well as work 
with a physical document, and the clicker questions, which encourage students to participate in 
the class process. The motivational aspects of the class are represented in learning outcome three, 
which shows that the students will actively use the information for an assignment that they have 
to do for class, providing context and motivation for completion, rather than simply presenting 
the information in an abstract form. Multiple learning styles are also used in the various active 
learning moments as well as the class structure. Lecture and discussion will help the auditory 
learners, clicker questions and individual searching will help visual learners, group and single 
searching time will help the kinesthetic learners, and the think/pair/share will incorporate all into 
one activity.  


